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Abstract

Relevance. Various aspects of second language acquisition (FL2) as well as of
sociocultural competence are interrelated processes of students' development, which
happen in their daily routine activities. In these contexts, students gain experience in
interpreting, negotiating, and indexing meaning by co-constructing different types of
sociocultural identities and attitudes. The results of pragmatic socialization demonstrate
a highly social and contextual focus against the background of traditional interlanguage
pragmatics and invite researchers to take a different look at the interactive nature and
social functions of learner's pragmatic language processing behavior deeply embedded
in a rapidly changing multilingual world.

The purpose of this article is to review, analyze and give some examples of
metacognitive learning strategies in teaching English as FL2 and to identify the impact
of their use on students' capacity for pragmatic (re)socialization in the process of self-
regulation during the study period.

Metodology. To write the article, methods of theoretical analysis and
generalization and elements of empirical research were used, including the results of
the author's observation and analysis of individual cases, as well as the experience of
cross-cultural observation and comparison.

Results of research show that when it comes to training the development of a
metacognitive approach to learning helps students to develop not only cognitive
abilities, but also opportunities for more flexible social behavior, which contributes to
solving the problem of (re)socialization in an unfamiliar community (for example, in the
period of forced immigration during war conflicts), and does not interfere with the
achievement of educational or life goals.

Conclusions. Hence, the author comes to the conclusion that the effects of
designing a metacognitive approach to learning due to different types of development
of students’ cognitive and communicative skills in the process of learning a foreign
language on their pragmatic (re)socialization is evident.

Keywords: pragmatic (re)socialization of a student in the foreign community
metacognitive approach, metacognitive  thinking, development of metacognitive
strategies
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Relevance

Foreign language learning is constantly evolving, considering the complexity of
language structures, the expansion of the vocabulary of business and professional
communication, and the fact that language as a system develops either discretely or,
depending on the development of external events in society.

Studies reveal that learning foreign languages, one can never say that one has
achieved excellence in their learning. Foreign language learning is constantly evolving,
given the complexity of language structures, the expansion of the vocabulary of
business and professional communication, and the fact that language as a system
develops discretely over time or, depending on the development of external events in
society.

The purpose of this article is to review, analyze and give some examples of
metacognitive learning strategies in teaching English as FL2 and to identify the impact
of their use on students' capacity for pragmatic (re)socialization in the process of self-
regulation during the study period.

Methodology

To write the article, methods of theoretical analysis and generalization and
elements of empirical research were used, including the results of the author's
observation and analysis of individual cases, as well as the experience of cross-cultural
observation and comparison.

Results

At the present stage of development of higher specialized and professional
education, one of the most difficult tasks of a teacher of foreign language is not only to
teach the subject matter, but also to motivate students for lifelong learning. To teach
students the abilities/skills to form their own learning style and, as a result, to
participate in lifelong learning, many faculty members need to use metacognitive
strategies in their teaching

It should be noted that various aspects of second language acquisition (FL2) as well
as of sociocultural competence are interrelated processes of students' development,
which happen in their daily routine activities. In these contexts, international students
and novices gain experience in interpreting, negotiating, and indexing meaning by co-
constructing different types of sociocultural identities and attitudes. The results of
pragmatic (re)socialization demonstrate a strong social and contextual focus in the
context of traditional interlingual pragmatics and offer researchers a new perspective
on the interactive nature and social functions of young people's pragmatic language
processing behavior, which is deeply rooted in a rapidly changing multilingual world.

American developmental psychologist John Flavello introduced the term
“metacognition” in 1979, in which he defined it as knowledge about cognition and
control over cognition. Metacognition in science refers to an individual's awareness,
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analysis, and understanding of his/her cognitive processes (activities, thinking, etc.).
(Flavello, J. H., 1979).

Flavello,]. classified cognition into three principal components: (1) metacognitive
understanding/awareness: what individuals know about themselves and others as
cognitive processors; (2) metacognitive control/regulation: the regulation of cognition
and learning experiences due to activities that help people control their learning
process; (3) metacognitive experiences: experiences that are relevant to the ongoing
cognitive process.

Nelson, T.0. and Narens, L., experimental psychologists, explore the distinction
between monitoring, that is, judgments about the strength of memories, and control,
that is, using these judgments to guide one's behavior, focusing on learning choices
(Nelson, T. O., and Narens, L., 1990).

The types of metacognitive awareness as person/human knowledge, task
knowledge, and strategic knowledge include:

(1) Knowledge about the person/person is declarative knowledge, i.e.,
understanding of one's own capabilities; an understanding of the factors that can affect
a learner's performance. Schneider called this “knowing the world”. (Schneider,
W.,2010);

(2) Task knowledge is procedural knowledge, or how a student perceives the
complexity of a task as expressed in the content, length, and type of task; it is
knowledge about how to do things; the highest level of knowledge allows people to
perform tasks automatically (Ochs, E., & Schieffelin, B.,2008; Pressley, M., Borkowski, J.
G., and Schneider, W.,1987);

(3) Strategic knowledge is conditional knowledge that can be interpreted as one's
ability to use strategies to obtain information; it builds an understanding of what to use
declarative and procedural knowledge for; it makes students utilize their resources
when using strategies and makes strategies more effective (Reynolds, R. E.,1992)..

During metacognitive regulation, three main skills are developed: (1) the ability to
plan, choose strategies, and properly direct one's resources to approach the task in a
positive manner;

(2) monitoring - being aware of one's understanding and performance of the task;
and

(3) evaluation - assessing the product of the task as well as the effectiveness of the
task; this may include reevaluating the strategies used (Jacobs & Paris, (1987).

Continued motivation to complete a task is also a metacognitive skill, along with
the ability to recognize and resist distracting stimuli to spread effort over time, known
as cognitive control.

The relevance of metacognitive skills has been demonstrated by scientists in their
studies: in a study by Swanson comparing problem solving skills of fifth and sixth
graders, it was found that metacognitive knowledge could compensate for IQ and lack
of prior knowledge; adult students with higher metacognitive skills showed a complete
reluctance to use a cell phone in class (Swanson, H. L.,1990)..
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Many examples of metacognitive activities will encompass: planning how to
approach a learning task, controlling, understanding and evaluating progress on a task.
Supporting students in developing their metacognitive control contributes significantly
to successful learning. The problem is that teachers in any subject matter teach
students what to think about a topic but not how to think about that topic, what to
learn but not how to learn it. And teaching how to learn implies that you need to think
how to think. Learning how to learn implies, in effect, thinking about how to think
about how to think. Metacognition, thinking how to think, occurs in situations where
students realize that their cognition, their ability to understand something has betrayed
them, such as understanding complex syntax, and thus they have to work to figure it
out.

As one can see, the metacognitive act involves two elements or stages: (1) the
students realize that their knowledge is limited to complete the task; (2) the students
realize that they know strategies to remedy the limiting situation and complete the
task.

Thus, in addition to teaching cognitive skills, it is important that FL2 teachers
support students in developing their metacognitive skills.

Studying the trends in the development of new learning strategies, one cannot
help but notice that migration processes in the world have affected all continents.
Young people, mostly students of higher education institutions and vocational schools,
are forced to leave their native places for various reasons: in search of safety (the war in
Ukraine and other military conflicts), in search of a just society (from countries with a
high level of corruption), in search of social well-being (from third world countries), etc.

The ideological and socio-cultural conflict of interests forces immigrants to carry
out pragmatic (re)socialization, which also affects the language norms of their
interaction in the community. As we can see, the situation of rethinking, quick setting
of new tasks, rational assessment of the expected results in achieving the set goal
presupposes the possession of a toolkit of metacognitive skills by a young refugee
student.

Therefore, in the contemporary period characterized by massive globalization and
transnational migration, mobility and communication, more and more research has
focused on the peculiarities of pragmatic socialization processes as they unfold in
sociolinguistically and culturally heterogeneous settings characterized by bilingualism
and multilingualism. De Geer et al. studied cross-cultural mentality on pragmatic and
other aspects of socialization during mealtime conversation in Scandinavian countries.
One hundred middle-class families with teenagers participated in the study. Among
them were Estonian, Finnish and Swedish monocultural families in their countries of
origin, as well as bilingual/bicultural Estonian and Finnish families living in Sweden. The
researcher examined metapragmatic and other so-called normative/regulatory
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comments on table manners, dress code as common forms of socialization (De Geer et
al., 2002) .

They observed that all families demonstrated some regulatory comments, and
most of the comments made during meals concerned perceived violations (i.e.
transgressions) of certain social or conversational rules. Expected behavior was
discussed less frequently. However, some differences were noted in the content,
guantity, and manner of using metapragmatic comments across these closely related
cultures. Other differences also emerged, such as the extent to which moral issues were
discussed, with much more of this occurring in Swedish monocultural families
compared to others, and the greater involvement of their younger Swedish family
members in dinner conversations in general than in other families. The researchers
attributed this finding to the Swedish ideologies of egalitarianism and democratic
socialization, demonstrated by the Swedish mentality, which highly valued independent
and assertive behavior by all members of the community (family). Workplace foreign
language learning (FL2) activities have attracted the attention of researchers as an
important sociocultural context in which newcomers, immigrants from different
communities and cultures, are socialized into new discourse systems and cultures that
include specific pragmatics (Duff, P. ,2008; Duff, P, & Talmy, S.,2011;, W.; Roberts,
C.,2010).

The data of the study and its results are relevant for many residents of Ukraine
(students, young refugee women with children, middle-aged and older people). The
researchers from China examined the pragmatic socialization of a Chinese immigrant in
a job-training center and, later in the hosting American workplace. Focusing on
requesting behavior, the study dealt with the important issue of pragmatics in genuine,
highstakes social communications. The ethnographic case study demonstrated how the
woman learned to make requests more directly than she used to do earlier, by adopting
certain sociolinguistic strategies and expressions. She had learned these pragmatic
strategies through exposure to and participation in social interactions with other more
competent members in the community. But her socialization was not just an imitation
or reproduction of the practices of native speakers of English (L1). As an adult and well
educated individual in the home culture and language, the immigrant(woman) also
contributed to the socialization of her American (English L1) conversational partners’
communication skills and styles, when the latter seemed too impolite, particularly in
their shared workplace.

Next, Palmer, D.S. examined L2 pragmatic socialization in online communities: FL2
learners of Spanish interacted with L1 Spanish speakers in a multiplayer video game.
Ethnographic participant observation was used to examine learners' pragmatic
development from common speech acts,greetings, requests, and refusals, to more
complex pragmatic moves that are important in the game context, mass invitations or
negotiations over the distribution of resources (Palmer, D. S, 2010).Thus, the data
showed that video games can offer learners a valuable immersive virtual community for
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FL2 pragmatic socialization that is populated with engaged native (and non-native)
speakers.

Metacognitive strategies in the FL2 Classroom. The first thing a researcher/teacher
should do in developing students’ metacognitive skills is to help students get to know
themselves and their learning styles. Students’ learning styles can be identified using
guestionnaires administered at the beginning of a course, by exchanging
guestionnaires, interviewing each other, and then discussing the results in the group
regarding their learning styles. The researcher/teacher may need to remind students of
their learning styles from time to time to ensure that students are not distracted from
using strategies that suit their individual styles.

The researcher/teacher should also implement a variety of classroom activities
that suit students’ individual learning styles. At the beginning of each new course,
students should set their own goals in relation to the coursebook goals — for example,
students may decide whether they just want to pass the course or get an A; or they may
decide which specific language areas they want to focus on: reading, grammar,
speaking, vocabulary, etc.

In short, metacognitive strategies are strategies for acting on what you know, i.e.,
directing, improving, increasing, etc. what you know. Clegg,D. offers a synthetic
presentation of metacognitive, cognitive, and socio-affective learning strategies. We
believe that they are all relevant to language learning and because cognitive and socio-
affective strategies support the construction and shaping of metacognitive skills (Clegg,
J.,2015).

Metacognition is generally viewed as comprising five major components or skills:
(1) preparing and planning instruction, (2) selecting and using instructional strategies,
(3) monitoring strategy use, (4) organizing different strategies, and (5) evaluating
strategy use and instruction. These five metacognitive skills interact with each other
because metacognition is not a linear process but a constant back and forth between
preparing, planning, and evaluating instruction. (Nelson, T. O., and Narens, L.,1990)

The cognitive strategies synthesized by the above-mentioned author are as follows:
grouping (classifying terminology, quantities or concepts according to their
attributes,etc.); resourcing (using reference dictionaries, encyclopedias,etc); developing
prior knowledge (making personal associations; using what the student knows, making
analogies,etc.); note-taking (writing down concepts in abbreviated verbal, graphic or
numerical form, etc.); summarizing (saying or writing the main idea); imagery (using
mental/ real pictures to learn new information or solve a problem); deduction/
induction (figuring out rules to understand a concept or complete a learning task);
representation (using one’s mental tape recorder); inferences (using context clues;
guessing from context; predicting,etc).

And, the social-affective strategies synthesized by Clegg,, J. are the following: (1)
guestioning: getting additional explanations or confirmation from a teacher or other
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expert; asking questions; (2) collaborating: working with colleagues to complete a task,
gather information, solve a problem, get feedback; collaborating, working with
classmates, coaching each other; (3) self-talk: reducing anxiety by increasing a sense of
competence. Positive thinking (Clegg, J., 2015).

These metacognitive strategies fall into such categories:

1. (a) planning that encompasses the following elements: advance organization,
characterized by previewing, skimming and reading for gist; previewing the main ideas
and concepts of a text; identifying the organizing principle; (b) organizational planning,
or planning what to do; planning how to accomplish the learning task; planning the
parts and sequence of ideas to express; (c) selective attention: listening or reading
selectively, scanning, finding specific information; attending to key words, phrases,
ideas, linguistic markers, types of information ;(d) self-management: planning when,
where and how to study; seeking or arranging the conditions that help one learn.

At this stage of learning, students make plans for what they need to do and set
goals, organizing their thoughts and actions to begin completing tasks. By preparing,
students become more capable of tackling more complex tasks. It is also at this stage
that students break larger tasks down into smaller parts that are more manageable and
therefore easier to accomplish. Students think about what they want to achieve and
how they are going to do it. Teachers should encourage students to think about their
own goals, first by outlining the whole-class learning goals more clearly and then by
helping students set their own goals. Setting goals accurately helps students better
measure their own learning progress. For example, a teacher of FL2 might set a goal to
master the vocabulary from a particular unit in an English textbook; a student might set
a goal to be able to answer the comprehension questions at the end of the relevant
unit.

2. Monitoring, and its elements: (a) monitoring comprehension: thinking while
listening, thinking while reading; checking one’s comprehension during listening or
reading; (b) monitoring production: thinking while speaking, thinking while writing;
checking one’s oral or written production while it is taking place.

By monitoring their own learning, learners reflect on their personal learning styles
and strategies, they become aware of how they learn best, the conditions that help
them learn best and faster, they focus on the task at hand, and they seek out
opportunities to practice the language content to be learned in the target language.
Teaching FL2 learners different reading strategies is important in this regard: scanning
and skimming force learners to read with a specific purpose in mind and they also link
the type of reading to the type of purpose. Other strategies include word analysis or,
using context clues to understand terminology. However, teachers of FL2 should show
students how to choose the most successful strategy in a certain situation. By being
constantly aware of the learning strategies they use, learners guide, organize, and make
connections between different learning strategies, which differentiates between strong
and weak second language students. And, with a writing task, a teacher of FL2 should
ask students to think about their audience and the purpose of the writing; as students
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write, they should continually return to the questions of why and who they are writing
for to help them think. Teachers should also help students recognize when one strategy
is not working and suggest changing it into another one.

3. Evaluating, namely self-assessment: checking back, keeping a learning log,
reflecting on what you learned; judging how well one has accomplished a learning task.

Students should be encouraged to independently decide how well they have
learned certain content or how well they have performed on a task in order to become
aware of their strengths and weaknesses that can help them do better next time.
Students also reflect on the effectiveness of the learning strategies they have used, as
well as the changes they would make to their learning process in relation to a future
learning task.

Using written multiple-choice questionnaires, it can be seen that living and
studying in the target language community (L1) contributes to the enhancement of
pragmatic competence through pragmatic (re)socialization. Clearly, researchers should
focus on the importance of including a diachronic and comparative perspective in the
study of language (re)socialization. Other studies have used a combination of qualitative
and quantitative methods, or qualitative methods including interviews but with
relatively little direct observation.

Conclusions

Developing metacognitive control in students helps them achieve successful
learning in any subject. It is important to teach students not only what to think, but also
how to think, not only what to study, but also how to study. Teaching how to study is
tied with how to think. Thinking about how to think, i.e. metacognition, occurs when
students realize that sometimes their abilities to perceive, understand and process
educational material does not comply with their capabilities, which means that they
need to make an effort and develop another cognitive level of understanding the
information. Thus, by participating in the metacognitive act, students go through two
stages: they realize that there are limitations in everyone's knowledge to complete the
task, but also that they can develop independent strategies necessary to correct the
limiting situation and fulfil the task.

In addition, metacognitive strategies help to form new attitudes, i.e. self-esteem
and self-confidence (Magaldi, 2010), formed on the ability to choose and evaluate any
new learning strategies. Research on pragmatic linguistic (re)socialization can provide
researchers/teachers with an opportunity to gain a deeper understanding of the
interactive nature and social functions of learners' pragmatic behavior based on
linguistic forms that are embedded in any social and cultural context.

Pragmatic studies of (re)socialization take a longitudinal approach, documenting
natural communication processes and learning over a developmental period and linking
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these individual developmental processes to the sociocultural contexts and interactions
in which they are embedded.

Pragmatic socialization research represents a sharp departure from the traditional
methods used in cross-language pragmatics research, where data have largely been
obtained from experimental and controlled situations, mostly in written form.

Language socialization theory has particularly rich potential for FL2 acquisition
because it is inherently developmental and requires making connections between
culture, cognition and language, between the macro-levels of socio-cultural and
institutional contexts and the micro-level of discourse.

The results of the research show that with the development of a metacognitive
approach to learning, students develop not only cognitive abilities, but also the ability
to behave more flexibly socially, which helps to solve the problem of (re)socialization in
an unfamiliar community (for example, during forced immigration during military
conflicts), and does not interfere with the achievement of educational or life goals. They
will be able to clearly look at situations in the workplace and in everyday life, being able
to determine ways to overcome problems. Thus, the influence of the development of a
metacognitive approach to learning, due to various types of development of students'
cognitive and communicative skills in the process of learning a foreign language, on
their pragmatic (re)socialization is obvious.
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METAKOTHITMBHI CTPATETITY NPOLECI OCBOEHHSA IHO3EMHOT MOBMU (FL2) K
YNHHUK NPATMATUYHOT PECOLLIANISALLIT CTYOEHTIB

Ky3sHeuosa Onbra
DOI: 10.37096/SHDISJ-24-1.1-0005
AHOTaUif

AKTyanbHiCTb. Pi3Hi acnekT 3acBOeHHs Apyroi mosu (FL2), a Takox pPO3BMTOK
COLLIOKYNIbTYPHOI KOMMETEHLIT € B3aEMOMNOB’A3aHMMM NPOLIECaMM PO3BUTKY CTYAEHTIB,
AKi BiAOYBaOTLCA B iX MOBCAKAEHHIN AiANbHOCTI. Y LMX KOHTEKCTaX CTYAEHTU OTPUMYIOTb
AOCBiA iHTepnpeTaujii, 0obroBopeHHA Ta iHAEKCYBaHHA 3HAYeHHA TMOHATb LUISXOM
CMNiZIbHOrO KOHCTPYHOBAHHA Pi3HUX TUMIB COLIOKYNBTYPHMX iAEHTUYHOCTEN | YCTAHOBOK.

MeToto CTaTTi € Oornaa, aHania Ta Yy3ar/ibHEHHA METAKOrHITUBHUX CTpaTerii
HaBYaAHHA Y BWKAAAAHHI aAHMINCbKOI MOBM sAK FL2 Ta BWM3HAYeHHs BNAMBY X
BMKOPUCTaHHA Ha 34aTHICTb CTyAEHTIB A0 nparmaTuyHoi (pe)coujianizauii y npouecax
camoperynauii nig, 4ac HaB4aHHA.

MeTogonoria. na HanuCaHHA CTaTTi BUKOPUCTOBYBA/IMCA METOAM TeOPEeTUYHOro
aHanisy W ysarafbHEHHA Ta eNeMeHTM eMMiPUYHOro [AOCAIAKEHHA, BK/OYAOUM
pe3y/ibTaTh CNOCTEPEXKEHHA Ta aHa/i3y aBTOPOM iHAMBIAYa/IbHUX BMMNAAKIB, @ TaKOX
A0CBIAY KPOCKYNBTYPHOrO CNOCTEPENKEHHA Ta MOPIBHAHHA.

Pe3ynemamu nparmaTuMyHOI couianisalii AeMOHCTPYKTb BMCOKY COLja/ibHY Ta
KOHTEKCTyasibHY CMNPAMOBAHICTb Ha T TPaAMUIMHOT MIXXMOBHOI MNparmatvkm Ta
3anpoLyoTb AOCNIAHMKIB MO-IHWOMY NMOMIAHYTW Ha IHTEPaKTMBHY NPMPOAY | COoLiaNbHI
GYHKLUIT nparmaTU4HOl MNOBEAiHKM  yuHs/cTyaeHTa npu 0bpobui mosu, mnMbBOKo
BKOPIHEHMX Y BAraTOMOBHOMY CBITi, LLIO LUBM/AKO 3MiHIOETHLCA.

Pe3ynbTaTh 4ocnigxeHb NOKa3ykoTb, WO BUKOPUCTAHHA METAKOMHITUBHOIO niaxoay
[0 HaBYaHHA [O0MOMAara€ y4HAM PO3BMBATM He AuMlle KOTHITMBHI 3aibHoCTi, ane I
MOXMBOCTI AN OiNbll FHYYKOI COLIaNbHOT MOBEAIHKW, WO CNPUAE BUPILLEHHIO
npobnemun (pe)coujanisauii B HesHaloOMOMYy cepefoBuLLi rpomaan (Hanpuknag, Y
nepioa, BUMyLLEHOT iMMirpaLii nig, 4ac BOEHHUX KOHOGNIKTIB), NPU LbOMY He 3aBaskatouu
JOCATHEHHIO OCBITHIX ab0 }KUTTEBMX Liinen.

BucHoOBOK. ABTOpKa [O0OXOAMTb BMCHOBKY MNPO MNEepPCrneKkTMBHICTb MNoAanbluol
PO3POOKM METAKOrHITMBHOMO Niaxody A0 HaBYaHHA, 3YMOBEHOrO Pi3HUMW TUMaMM
PO3BUTKY KOTHITUBHUX Ta KOMYHIKAaTMBHMX HABWUYOK CTYAEHTIB Y MPOLECi BMBYEHHA
iHO3eMHOI MOBM Y 3B’A3KY 3 3aBAAHHAMM iX NMparmaTuyHoi (pe)couianisaLil.

Kntoyosi  cnoBa: nparmatMyHa — pecolianisalis, MeTaKOrHITMBHWI  nigxia,
METAKOMHITUBHE MUC/IEHHA, PO3BUTOK METAKOTHITUBHUX CTPaTerii.
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